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Abstract 
This article aims to analyze the humanistic learning theories proposed by Abraham Maslow 
and Carl Rogers, examining their implications for Islamic education. The study employed a 
library research method, reviewing literature sources such as books, journal articles, and 
scientific works relevant to humanistic theory and Islamic education. The steps for conducting 
this research are as follows: 1) Preparing tools and equipment in the form of ideas and research 
topics; 2) Compiling relevant information on the topic; 3) Maintaining discipline in terms of 
time and clarifying the focus of the research; 4) Classifying reading materials; 5) Reading and 
compiling research notes; 6) Enriching reading materials; 7) Writing the research. The results 
show that Maslow's hierarchy of needs theory emphasizes the importance of fulfilling students' 
basic needs, from physiological and safety needs to social and esteem needs, and ultimately, 
self-actualization. This fulfillment greatly influences motivation and learning success. In the 
context of Islamic education, understanding these needs is important for educators to design 
effective strategies and methods and create a conducive learning environment. Meanwhile, Carl 
Rogers's humanistic theory emphasizes meaningful learning and freedom in learning. It also 
emphasizes the role of educators as facilitators who provide empathy, unconditional 
acceptance, and sincerity. Rogers' theory has clear implications for Islamic education, as 
evidenced by efforts to help students achieve self-realization according to their unique 
potential, not only cognitively, but also affectively and psychomotoriy. Thus, integrating 
Maslow and Rogers' humanistic theories into Islamic education can encourage students to 
become faithful individuals with noble character who can practice Islamic values in their daily 
lives. 
Keywords: Humanistic Theory; Hierarchy of Needs; Meaningful Learning; Islamic Education 
 

Abstrak 
Artikel ini bertujuan untuk menganalisis secara konseptual teori belajar humanistik yang 
dikemukakan oleh Abraham Maslow dan Carl Rogers serta mengkaji implikasinya dalam 
pembelajaran Pendidikan Agama Islam (PAI). Penelitian ini menggunakan metode library 
research dengan menelaah berbagai sumber literatur berupa buku, artikel jurnal, dan karya 
ilmiah yang relevan dengan teori humanistik dan pendidikan Islam. Adapun langkah-langkah 
dalam melaksanakan penelitian ini adalah: 1) menyiapkan alat perlengkapan berupa ide serta 
topik penelitian; 2) menyusun informasi yang relevan dengan topik; 3) disiplin waktu dan 
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pertegas fokus penelitian; 4) klasifikasikan bahan bacaan; 5) membaca dan menyusun catatan 
penelitian; 6) melakukan pengayaan bahan bacaan; 7) menuliskan penelitian. Hasil kajian 
menunjukkan bahwa teori hierarki kebutuhan Maslow menegaskan bahwa pemenuhan 
kebutuhan dasar peserta didik, mulai dari kebutuhan fisiologis, rasa aman, sosial, penghargaan, 
hingga aktualisasi diri, sangat berpengaruh terhadap motivasi dan keberhasilan belajar. Dalam 
konteks pembelajaran PAI, pemahaman terhadap kebutuhan tersebut menjadi landasan penting 
bagi pendidik dalam merancang strategi, metode, dan lingkungan belajar yang kondusif. 
Sementara itu, teori humanistik Carl Rogers menekankan pentingnya pembelajaran yang 
bermakna (significant learning), kebebasan belajar, serta peran pendidik sebagai fasilitator 
yang memberikan empati, penerimaan tanpa syarat, dan ketulusan. Implikasi teori Rogers 
dalam pembelajaran PAI tampak pada upaya membantu peserta didik mencapai perwujudan 
diri (self-realization) sesuai dengan potensi dan keunikan masing-masing, tidak hanya pada 
aspek kognitif, tetapi juga afektif dan psikomotorik. Dengan demikian, integrasi teori 
humanistik Maslow dan Rogers dalam pembelajaran Pendidikan Agama Islam mampu 
mendorong terbentuknya peserta didik yang beriman, berakhlak mulia, mandiri, serta mampu 
mengamalkan nilai-nilai ajaran Islam dalam kehidupan sehari-hari. 
Kata Kunci: Teori Humanistik; Hierarki Kebutuhan; Pembelajaran Bermakna; Pendidikan 
Agama Islam 

 
 

A. Introduction 

Humanistic theory in psychology, particularly as developed by Abraham Maslow and 

Carl Rogers, offers a perspective that views humans as whole beings with potential, freedom, 

and an internal drive to develop optimally. Unlike the behaviorist approach, which emphasizes 

the stimulus-response aspect, or the cognitive approach, which focuses on thought processes, 

humanistic theory places great emphasis on subjective experiences, personal meaning, and the 

emotional and spiritual needs of individuals. In the context of education, this theory emphasizes 

that the learning process is not only related to academic achievement but also to the formation 

of personality, values, and self-actualization of students.1 

In Islamic education, the goal of learning is not only to transfer religious knowledge but 

also to shape individuals who are faithful, possess noble character, and can actualize Islamic 

values in their daily lives. However, in practice, Islamic education is still often oriented towards 

cognitive and normative aspects, leaving little room for the psychological, emotional, and 

personal experiences of students. Therefore, the application of humanistic theory is relevant as 

an alternative approach that can enrich the paradigm of Islamic education to be more holistic 

and student-centered. 

Abraham Maslow, through his hierarchy of needs theory, explains that humans have five 

levels of needs, namely physiological needs, safety, love and belonging, self-esteem, and self-

 
1 Meriem Ghodbane, “The Humanistic Model of Learning: A Theoretical Approach to The Most Important 

Indirect Learning Strategies,” 2024, https://doi.org/10.48047?intjecse/v6i3.4. 
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actualization. In the context of education, fulfilling these basic needs is an important 

prerequisite for creating an effective learning process. Students who feel safe, accepted, and 

valued tend to have higher motivation to learn. In Islamic education, the spiritual, moral, and 

faith values dimensions can be seen as an integral part of the self-actualization process, in 

which students are guided to recognize their potential as servants and caliphs of Allah. Thus, 

Islamic education not only serves as a means of strengthening religious knowledge but also as 

a vehicle for developing the meaning of life and spiritual awareness of students.2  

Meanwhile, Carl Rogers emphasizes the importance of subjective experience, freedom 

of learning, and authentic relationships between educators and students. According to Rogers, 

an effective educational process occurs when educators are able to demonstrate empathy, 

unconditional positive regard, and congruence in learning interactions. These principles are 

strongly aligned with Islamic educational values, such as honesty, compassion, openness, and 

exemplary behavior. In this context, Islamic educators not only serve as conveyors of material 

but also as spiritual guides and moral role models who can deeply understand the psychological 

conditions of their students.3  

Applying humanistic theory to Islamic education has several implications. It increases 

students' intrinsic motivation, develops positive attitudes toward themselves and others, and 

creates an inclusive, dialogical learning environment that values students' diversity and 

potential. This approach encourages students to actively engage in the learning process, reflect 

on their religious experiences, and consciously internalize Islamic values in a meaningful way. 

Integrating humanistic theory into Islamic education enables educators to comprehensively 

meet students' intellectual, emotional, social, and spiritual needs, thus achieving the objectives 

of Islamic education more optimally and contextually.4  

Several previous studies have examined the humanistic theories of Abraham Maslow and 

Carl Rogers, as well as their relevance to Islamic education. Fajriyah et al. emphasize that 

Maslow's theory of needs can increase motivation and learning comfort and develop students' 

affective potential in Islamic education.5 Furthermore, Maula pointed out that the humanistic 

approach aligns with the objectives of Islamic education because it views students as 

 
2 Zulfikar Mujib & Suyadi, “Teori Humanistik Dan Implikasi Dalam Pembelajaran PAI Di SMA Sains 

Alquran Yogyakarta,” Jurnal Pendidikan Islam, 4 (1), (2020): 11–23, 
https://journal.unipdu.ac.id/index.php/jpi/article. 

3 Eva Latipah, Psikologi Pendidikan, Cet. 1 (Yogyakarta: Pustaka Pelajar, 2021), h. 241. 
4 Muhammad Iqbal Chailani, et.al, “Teori Belajar Humanistik Dan Implikasinya Dalam Pembelajaran 

PAI,” Jurnal Pendidikan, 33 (2), (2024): 583–94, http://journal.univetbantara.ac.id/index.php/jp/article. 
5 Rania Zulfi Fajriyah, Maemonah, and Maryamah, “Teori Humanistik Kebutuhan Maslow Dalam 

Pembelajaran Pendidikan Agama Islam Sekolah Dasar (Analisis Artikel Jurnal Sinta 2-6),” JIIP (Jurnal Ilmiah 
Ilmu Pendidikan) 4, no. 8 (2021), http://jiip.stkipyapisdompu.ac.id/jiip/index.php/JIIP/article/view/361. 



Cut Nyak Marlina, Warul Walidin Ak, Salami Mahmud 

DAYAH: Journal of Islamic Educa6on Vol. 8, No.2, 2025   |  147 

individuals with an innate nature and potential that must be developed holistically.6 Meanwhile, 

Fadli, Nasution, and Najari discussed the application of Carl Rogers's humanistic theory in 

education. This theory emphasizes student-centered learning and the role of teachers as 

facilitators. It is believed to foster a more humanistic and participatory learning environment.7,8 

However, most of these studies still focus on implementation or descriptive aspects within 

specific contexts. 

This study identifies a research gap: the absence of a comprehensive study examining 

Maslow and Rogers's humanistic theories through systematic conceptual analysis and linking 

them deeply to the philosophical foundations and learning objectives of Islamic education. 

Previous studies tend to be partial, discussing only one theorist, focusing on practical learning 

aspects, or being limited to a specific empirical context. Therefore, this study aims to address 

this gap by presenting an integrative conceptual analysis of Maslow and Rogers's theories and 

their implications for holistic Islamic educational learning. Through this analysis, it is hoped 

that innovative ways can be found to improve the quality of learning in Islamic Religious 

Education so that students not only acquire knowledge, but also develop as individuals and 

make a positive contribution to society. 

 
B. Research Methods 

This research uses the type of library research (library study). The literature used in the 

library study method must be relevant to the focus being studied, to produce research that can 

be justified.9 The data collection technique used in this research is documentation, namely 

searching for data related to the research focus through notes, books, journals, and other 

relevant sources 10. Strategy for collecting various literature journals using journal sites such 

as Google Scholar, Academia Edu, Research Gate Garuda, Scribd, and SciSpace. The source 

years for the journals taken are from 2020 to 2026, suitability of writing keywords, relevance 

of writing results, and discussion.  

 
6 Atika Rofiqatul Maula, “Konsep Pembelajaran Humanistik Dan Relevansinya Dalam Pendidikan Agama 

Islam,” Atthulab:Islamic Religion Teaching and Learning Journal 6, no. 2 (2021): 207–21, 
https://journal.uinsgd.ac.id/index.php/atthulab/article. 

7 Muhammad Ulfi Fadli, “Teori Belajar Humanistik Carl Rogers dan Implementasinya dalam Pendidikan 
Agama Islam,” Al Ghazali: Jurnal Kajian Pendidikan Islam Dan Studi Islam 4, no. 1 (2021), 
https://ejournal.stainupwr.ac.id/index.php/al_ghzali/article/view/199. 

8 Nur Adilah Nasution and Muhammad Najari, “Implementation of Carl Rogers’ Humanistic Learning 
Theory in Islamic Religious Education Learning at MIS Miftahul Hasanah Binjai,” Jurnal Riset Ilmu Pendidikan 
5, no. 2 (2025), https://jurnal.larisma.or.id/index.php/JRIP/article/view/1018. 

9 Dinda Berliana and Cucu Atikah, “Teori Multiple Intelligences Dan Implikasinya Dalam Pembelajaran,” 
JCP: Jurnal Citra Pendidikan 3, no. 3 (2023), https://doi.org/10.38048/jcp.v3i3.963. 

10 Milya Sari and Asmendri Asmendri, “Penelitian Kepustakaan (Library Research) dalam Penelitian 
Pendidikan IPA,” Natural Science 6, no. 1 (2020), https://doi.org/10.15548/nsc.v6i1.1555. 
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The stages that researchers must take in library research are first, collecting research 

materials. The materials collected are empirical data information sourced from books, journals, 

results of official and scientific research reports, as well as other literature that supports this 

research theme. Second, read literary material. In reading research materials, readers must 

explore in depth the possibilities of the reading material to find new ideas related to the title of 

the study. Third, make research notes. Fourth, processing research notes. All material that has 

been read is then processed or analyzed to obtain several conclusions which are prepared in the 

form of a research report.11 

The data analysis technique used in this research is the content analysis technique. 

According to Fraenkel and Wallen, as quoted by 12 the content analysis procedure is as follows: 

(1) Researchers decide on specific objectives that they want to achieve. (2) Define the terms 

important things must be explained in detail. (3) Specialize the unit to be analyzed (4) Looking 

for data relevant (5) Building rationale or conceptual relationship to explain how data related 

to goals. (6) Planning sampling (7) Formulate category coding. These stages are used so that 

the results obtained in this research are credible. 

 

C. Results and Discussion 

1. Abraham Maslow 

a. Maslow's Humanistic Theory: Hierarchy of Needs  

This famous figure with the theory of hierarchy of needs was born in Brooklyn, New 

York in 1908. Abraham Maslow is a theorist who has inspired many personality theories.13  He 

is also an American psychologist and a pioneer of the humanistic school of psychology. He 

came from a Russian Jewish immigrant family. Abraham Maslow has a very extraordinary 

brain intelligence with an IQ of 195.7, therefore he has a very high level of curiosity. Since 

childhood, Maslow worked as a newspaper delivery boy and also worked for his family's 

business during summer vacations.14 

As he grew up, Maslow began to admire the work of philosophers.  Maslow criticized 

Gestalt psychology and Freud's theory of behaviorism, which assumed that individuals could 

be molded into anything through training.  The theory views individuals as passive victims of 

environmental influences.  That is, individuals are nothing more than robotic toys that can be 

 
11 Mestika Zed, Metode Penelitian Kepustakaan, 3rd ed. (Jakarta: Yayasan Pustaka Obor Indonesia, 2014), 

hlm. 80-82. 
12 Sari and Asmendri, “Penelitian Kepustakaan (Library Research) dalam Penelitian Pendidikan IPA.” 
13 Maula, “Konsep Pembelajaran Humanistik Dan Relevansinya Dalam Pendidikan Agama Islam,” 2021. 
14 Pupu Saeful Rahmat, Psikologi Pendidikan, Cet. 1 (Jakarta: Bumi Aksara, 2018), hlm. 138. 
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programmed to be anything. Maslow's humanistic theory of education focuses on the child's 

self-concept. If students have a good self-concept, they will behave well, and vice versa.  The 

most important biological pattern is the level of motivation. A traumatic environment can cause 

individuals to regress to a low level of motivation. Maslow's theory emphasizes motivation for 

individuals to develop their full potential.15 

Abraham Maslow expressed his humanistic ideas in a number of important works that 

later became the foundation of humanistic psychology and modern education. In his influential 

book, Motivation and Personality (1954), Maslow introduced the Hierarchy of Needs theory, 

which posits that human behavior is driven by the fulfillment of hierarchical needs ranging 

from physiological needs to self-actualization. This theory emphasizes the innate human drive 

for growth and optimal development, suggesting that education should focus on fulfilling 

students' psychological needs and motivating them to reach their full potential.16,17 Maslow 

further explored this idea in Toward a Psychology of Being (1962) through the concepts of 

being-values and peak experiences. These concepts emphasize the importance of human 

values, meaning in life, and spiritual experiences in shaping a healthy personality.18 

In his later phase of thinking, as expressed in The Farther Reaches of Human Nature 

(1971), Maslow viewed humans as beings with a transcendental dimension in addition to being 

rational and biological. In this view, self-actualization is closely related to moral values, 

creativity, social responsibility, and the search for meaning in life. This idea strengthens the 

position of Maslow's theory as not merely a theory of motivation, but also as a philosophical 

framework for humanizing individuals through education.19 Recent studies show that Maslow's 

work remains relevant and applicable to contemporary education. His ideas are used to create 

safe, supportive, and meaningful learning environments that enable students to develop 

positive self-concepts and achieve optimal self-actualization.20 Maslow's ideas are even used 

 
15 Ujam Jaenudin & H. Dadang Sahroni, Psikologi Pendidikan; Pengantar Menuju Praktik,  (Bandung: 

Lagood’s Publishing, 2021), hlm. 179-180. 
16 Ahmad Zainal Mustofa, “Hierarchy of Human Needs: A Humanistic Psychology Approach of Abraham 

Maslow,” Kawanua International Journal of Multicultural Studies (KIJMS) 3, no. 2 (2022), https://ejournal.iain-
manado.ac.id/index.php/KIJMS/article/view/282. 

17 Ghiyats Aiman, Ahmad Arifi, and Maryono, “Perspektif Humanistik Abraham Maslow Untuk 
Menumbuhkan Karakter Siswa Di Sekolah Menengah Atas,” Pendidikan Islam Dan Multikulturalisme 4, no. 3 
(2022), https://doi.org/https://doi.org/10.37680/scaffolding.v4i3.2092. 

18 Atika Rofiqatul Maula, “Konsep Pembelajaran Humanistik Dan Relevansinya Dalam Pendidikan Agama 
Islam,” Atthulab: Islamic Religion Teaching and Learning Journal 6, no. 2 (2021), 
https://journal.uinsgd.ac.id/index.php/atthulab/article/view/14809. 

19 Mustofa, “Hierarchy of Human Needs: A Humanistic Psychology Approach of Abraham Maslow.” 
20 Irfan et al., “Abraham Maslow Humanistic Approach Through Cooperative Learning on Social Studies 

Subjects,” Auladuna: Jurnal Pendidikan Dasar Islam 10, no. 1 (2023), https://journal.uin-
alauddin.ac.id/index.php/auladuna/article/view/32164. 
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in Islamic Religious Education to understand motivation and learning difficulties among 

students. This approach emphasizes the importance of fulfilling basic needs before demanding 

higher academic and spiritual achievements.21 Thus, the works of Abraham Maslow continue 

to be an important reference in the development of an educational approach that emphasizes 

balance among the biological, psychological, social, moral, and spiritual aspects of students. 

Abraham Maslow proposed that human behavior is fundamentally directed toward the 

satisfaction of hierarchical needs. Abraham Maslow is one of the pioneers of the humanistic 

school of thought. Maslow believes that people move to understand and accept themselves as 

much as possible. A very famous theory is Maslow's Hierarchy of Needs.22 Maslow explained 

that people are motivated to meet their needs. These needs are ranked from lowest 

(basic/physiological) to highest (self-actualization).23 

The humanistic perspective demands the potential of the learner in the process of growth 

and development, emphasizing the freedom to find one's own way of life.24 In this view, 

humanities considers learners as independent subjects who set their own goals in life and are 

guided to take responsibility for their lives and those around them.25 However, according to 

Islam, this kind of freedom only applies when a person has reached puberty (baligh), where he 

can determine the good and bad of an action and be responsible for it himself. As for before he 

reaches baligh, all decisions and responsibilities are still in the hands of the parents, such as 

the choice of formal education. This developmental framework aligns with Maslow's hierarchy 

of needs, which encompasses physiological or basic needs, such as food and drink; the need 

for safety, comfort, and peace, such as avoiding crime, wild animals, and ridicule; the need to 

be loved and cherished, such as how one is regarded in their social community; the need to be 

valued, such as a sense of how needed for trust and responsibility by others; and ultimately, the 

need for self-actualization to prove and show oneself to others. 26 

 
21 Nurul Azizah et al., “Implementation Of Abraham Maslow’s Humanism Learning Theory In 

Overcoming Learning Disabilities In Islamic Religious Education,” AL-WIJDÃN Journal of Islamic Education 
Studies 9, no. 1 (2024), https://ejournal.uniramalang.ac.id/alwijdan/article/view/3632. 

22 Lianbao Wang, “A Review on Humanistic Psychology and Its Application to Education,” Proceedings 
of the 2nd International Conference on Social Psychology and Humanity Studies, 2024, 91–96, 
https://www.researchgate.net/publication. 

23 Fadhilah Suralaga, Psikologi Pendidikan; Implikasi Dalam Pembelajaran, Cet. 1 (Depok: Rajawali Pers, 
2021), hlm. 119-120. 

24 Mohammad Qosim, “Implementasi Teori Psikologi Humanistik Dalam Pengembangan Kurikulum 
Pendidikan Agama Islam di Sekolah/ Madrasah,” Jurnal Studi Islam Dan Kemuhammadiyahan (JASIKA), 4 (1), 
(2024): 45-64, https://jasika.umy.ac.id/index.php/jasika/article. 

25 Aulia Rahman, et.al, “Teori Belajar Humanistik Dan Implikasinya dalam Pembelajaran,” Anthor: 
Education and Learning Journal, 2 (3), (2023): 402-409, https://anthor.org/index.php/anthor/article. 

26 Fadhilah Suralaga, Psikologi Pendidikan; Implikasi Dalam Pembelajaran, Cet. 1 (Depok: Rajawali Pers, 
2021), hlm. 120-121.  
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Figure 1. Maslow’ Hierarchy of Needs Pyramid27 

Another reference explains that the core of Maslow's theory is that needs are arranged in 

a hierarchy. The lowest level needs are physiological needs and the highest-level needs are self-

actualization needs. Maslow suggests that people will try to satisfy basic (physiological) needs 

first before directing their behavior toward satisfying higher-level needs.28 Some of the key 

points in Maslow's thinking that are important for us to know in order to understand the 

Hierarchy of Needs approach are: that satisfied needs cease to be motivating, for example, 

when a person feels adequately rewarded for contributing to an organization, wages lose their 

motivational power; that unsatisfied needs can lead to frustration, conflict, and stress, as from 

another perspective, unsatisfied needs are harmful because they lead to undesirable 

performance outcomes; and that Maslow assumes that people have a need to grow and develop, 

so they will continue to develop and move up the hierarchy to achieve satisfaction, though this 

assumption may be true for some people and not for others.29 

b. Maslow's Hierarchy of Needs Theory in Islamic Perspective 

Maslow's Humanistic Theory as seen from Islam can be analyzed by combining the basic 

concepts of Maslow's theory of hierarchy of human needs with the teachings of Islam regarding 

human nature, the purpose of life, and man's relationship with God (Allah). The Islamic view 

 
27 Mustofa, “Hierarchy of Human Needs: A Humanistic Psychology Approach of Abraham Maslow.” 
28 “Abraham Maslow’s Humanistic Psychology,” Psychilogy Notes HQ, 2020, 

https://www.psychologynoteshq.com/abraham-maslows-humanistic-psychology/. 
29 Mustofa, “Hierarchy of Human Needs: A Humanistic Psychology Approach of Abraham Maslow.” 
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also recognizes these needs, but there are deeper spiritual nuances related to the understanding 

of human nature and the purpose of life.30 

1) Conformity with Islam  

a) Physiological and Safety Needs (First and Second Level). Islam pays great attention to 

basic human needs such as food, water, shelter, and security. The Qur'an and Hadith 

contain a wealth of teachings that stress the significance of ensuring people's physical 

health and safety. For example, Allah mentions the importance of sustenance in the form 

of food and basic needs in many verses (such as Surah Al-Baqarah: 164 and Surah Ar-

Rum: 37). The need for security is also of great importance in Islam, both in the context 

of physical and social security. For example, in the Hadith of the Prophet Muhammad: 

"Whoever wakes up in the morning safe, healthy, and well-fed is as if he owned the world 

and all that it contains." (HR. Tirmidhi).31 

b) Social Needs (Third Level). Islam also strongly emphasizes the importance of healthy 

social relationships, compassion, and solidarity among fellow human beings. In the 

Qur'an, many verses encourage Muslims to love, respect, and care for one another, such 

as Surah Al-Hujurat: 10, which states, “Verily, the believers are brothers.” The principle 

of ukhuwah Islamiyah (brotherhood in Islam) is a social concept that emphasizes the 

importance of togetherness, cooperation, and compassion among people. This is in line 

with the human need for healthy social relationships as expressed in Maslow's theory.32 

c) Appreciation Needs (Fourth Level). In Islam, honor and respect are important, but the 

highest honor is from Allah, not from one's fellow man. Allah teaches that true pride 

comes from devotion to Him and righteous deeds, not from social recognition. For 

example, in the Qur'an, Allah says in Surah Al-Hujurat: 13, “The most noble among you 

in the sight of Allah is the most pious among you.” This shows that true honor is earned 

through closeness to Allah, not mere social recognition.33 

d) Self-Actualization (Fifth Level). Self-realization in Islam is not limited to the fulfillment 

of one's potential in the worldly context, but also includes the attainment of higher 

spiritual goals, namely worship of Allah and attainment of His pleasure. Self-realization 

 
30 Budi Agus Sumantri; Nurul Ahmad, “Teori Belajar Humanistik Dan Implikasinya Terhadap 

Pembelajaran Pendidikan Agama Islam,” Fondatia: Jurnal Pendidikan Dasar 3, no. 2 (2019): 1–18, 
https://ejournal.stitpn.ac.id/index.php/fondatia. 

31 Ulfatun Wahidatun Nisa and Amal Fathullah Zarkasyi, “Islamic and Spirituality: Reevaluating Maslow’s 
Hierarchy for Self-Actualization,” Progresiva : Jurnal Pemikiran Dan Pendidikan Islam 13, no. 2 (2024), 
https://ejournal.umm.ac.id/index.php/progresiva/article/view/32486. 

32 Nisa and Zarkasyi. 
33 Khairul Umam and Akbar Yazidurrahma, “Islamisasi Teori Kebutuhan Abraham Maslow,” Dirosat : 

Journal of Islamic Studies 9, no. 1 (2024), https://ejournal.unia.ac.id/index.php/dirosat/article/view/1583. 
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in Islam means optimizing the potential given by Allah in various aspects of life, be it in 

knowledge, charity, or worship. Allah says in Surah Al-Qamar: 49, "Verily We have 

created everything according to measure.”34 This shows that each individual has a unique 

potential and needs to realize it in a way that is in accordance with the fitrah determined 

by Allah. 

2) The Differences between Maslow's Perspective and Islam35 

a) Spiritual needs. Maslow does not explicitly include spiritual needs in his hierarchy of 

needs. In Islam, however, spiritual needs are very important and fundamental to human 

life. Islam teaches that human beings have a fitrah to worship Allah and achieve spiritual 

well-being, which is beyond the hierarchy of purely physical or psychological needs. 

b) Life Purpose. For Maslow, the ultimate goal of self-actualization is to achieve maximum 

self-potential. In Islam, however, the main purpose of life is to know God, to worship 

Him, and to fulfill the role of caliph on earth. Self-actualization in Islam is seen as a 

means of achieving a meaningful and blessed life in the context of a relationship with 

God, not just worldly achievements.36 

Therefore, Islamic teachings and Maslow's humanistic theory of the hierarchy of needs 

are compatible, particularly when it comes to meeting fundamental human wants and achieving 

social well-being. However, Islam adds an additional dimension by emphasizing the 

importance of a spiritual relationship with God and the fulfillment of self-potential in the 

context of worship and closeness to Allah. In the Islamic view, self-actualization is not limited 

to physical and psychological achievements, but also includes higher spiritual achievements. 

c. Implication of Maslow's Hierarchy of Needs Theory in Islamic Education Learning 

The following are some implications of humanistic learning theory for Islamic 

education:37 

1) Fulfilling physiological needs is the need for food and drink, clothing, shelter, including 

biological needs, which are the most basic needs because they are needed by all living 

things. Satisfying students' basic needs should be given priority because these needs are 

very urgent, and teachers should provide opportunities or assistance for students to meet 

 
34 Umam and Yazidurrahma. 
35 Miftachul Ulum, Abdul Mun’im, and Rahmah Salsabila Al Maghfuri, “Needs in The Thinking of 

Abraham Maslow and Maqashid Sharia,” Miftah : Jurnal Ekonomi Dan Bisnis Islam 1, no. 2 (2023), 
https://sunanbonang.org/index.php/miftah/article/view/143. 

36 Budi Agus Sumantri; Nurul Ahmad, “Teori Belajar Humanistik…, 
https://ejournal.stitpn.ac.id/index.php/fondatia. 

37 Muhammad Iqbal Chailani, et.al, “Teori Belajar Humanistik…, 
http://journal.univetbantara.ac.id/index.php/jp/article. 
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them. In Islamic Education Learning, before deciding what learning methods should be 

used for learning, educators should first know the involvement of needs that are the basis 

of motivation in achieving Islamic Education Learning goals.  

2) Address the need for physical and psychological safety. Physically safe, such as avoiding 

criminalization, terror, wild animals, other people, unsafe places, and so on. While 

psychological safety, such as not being scolded, bullied, humiliated, transferred without 

information, demoted, and so on. The need for safety in the classroom is the 

responsibility of the teacher. It is the teacher's job to set rules and guarantees for the safety 

of the students and the comfort of the classroom. Social needs are necessary for a person 

to be considered a member of his or her social community. For a student to learn well, he 

or she must feel accepted by his or her friends. In relation to students' social needs, 

teachers should pay attention to students' ability to interact well and have a sense of 

belonging to their friends and the environment. 

3) Ego needs include the need for achievement and authority. A person needs trust and 

responsibility from others. In learning, students fulfill their ego needs by providing 

challenging tasks. Even the smallest student achievement needs to be recognized. Giving 

students an award can motivate them to improve their performance. However, this is not 

true when a person has grown up, his ego is different from when he was a child. 

4) Actualization needs are the needs to show and prove oneself to others. At this stage a 

person will develop as much as possible the potential he has. In order to actualize 

themselves, learners need a conducive atmosphere and environment. When learners are 

already in the self-actualization stage, the teacher only needs to provide the necessary 

facilities to develop themselves further. Abraham Maslow's theory of motivation views 

human beings as subjects who can develop their potentials in order to realize themselves 

as complete human beings. This concept is in line with the goals of Islamic teachings, 

which always prioritize religious values as the basis for motivation to act. One of them 

is to fulfill the duties of the caliphate on earth. 

According to Abraham Maslow's hierarchy of needs theory, humans have hierarchical 

needs ranging from physiological and safety needs to social and esteem needs, and finally, self-

actualization. Maslow emphasizes that fulfilling basic needs is a prerequisite for developing 

higher-level needs. In the context of education, this theory considers learners to be complete 
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subjects of learning, meaning the learning process cannot be separated from their physical, 

psychological, social, and emotional conditions.38 

Maslow's hierarchy of needs theory has significant implications in Islamic education, 

especially in preparing students to learn. Fulfilling physiological needs and providing a sense 

of security are the main foundations for effectively internalizing Islamic values. Students who 

are fatigued, hungry, or psychologically uncomfortable tend to have difficulty understanding 

religious material. Therefore, the PAI learning environment must be managed in a way that is 

conducive, safe, and calming so students can receive Islamic teachings optimally.39,40 

Furthermore, social needs such as belonging, love, and acceptance are important aspects 

of Islamic education. Islamic education emphasizes the values of ukhuwah (brotherhood), 

togetherness, and fostering harmonious relationships between teachers and students. A 

humanistic, dialogical, and empathetic approach to learning allows students to feel valued as 

individuals and encourages their active involvement in the learning process. Research shows 

that fulfilling these social needs increases learning motivation and deepens appreciation of 

religious values.41 

At the level of recognition needs, Islamic education builds students' self-esteem and 

confidence by recognizing their academic achievements, moral behavior, and spiritual 

development. Recognizing students for memorizing the Qur'an, disciplined worship, and 

commendable attitudes is a way to fulfill their recognition needs in line with the principles of 

Islamic education. Fulfilling these needs fosters intrinsic motivation, so religious learning is 

viewed as a personal and spiritual necessity rather than a burden.42 

Self-actualization, the pinnacle of Maslow's hierarchy of needs, is strongly relevant to 

the main objectives of Islamic education. In the context of Islamic education, self-actualization 

is reflected in the development of Muslim individuals who are faithful and have noble 

character. These individuals are also able to consistently practice Islamic teachings in their 

daily lives. Islamic education targets not only cognitive mastery but also the spiritual, moral, 

 
38 Sulistiono Shalladdin Albany, “Konsep Perkembangan Manusia Dalam Pemikiran Abraham Maslow 

Dan Implikasinya Dalam Pendidikan Islam,” Jurnal Progress: Wahana Kreativitas Dan Intelektualitas 11, no. 2 
(2023), https://publikasiilmiah.unwahas.ac.id/PROGRESS/article/view/9867. 

39 Albany. 
40 Muhibbin, “Urgensitas Teori Hirarki Kebutuhan Pada Mata Kuliah Pendidikan Agama Islam.,” 

Begibung: Jurnal Penelitian Multidisiplin 2, no. 6 (2024), 
https://berugakbaca.org/index.php/begibung/article/view/227. 

41 Anisyah Rahmadania and Hery Noer Aly, “Implementasi Teori Hirarchy Of Needs Maslow Dalam 
Meningkatkan Motivasi Belajar Di Yayasan Cahaya Generasi Islam Kota Bengkulu,” Jurnal Pendidikan Dan 
Konseling (JPDK) 5, no. 4 (2023), https://journal.universitaspahlawan.ac.id/index.php/jpdk/article/view/17456. 

42 Azizah et al., “Implementation Of Abraham Maslow’s Humanism Learning Theory In Overcoming 
Learning Disabilities In Islamic Religious Education.” 



Maslow and Rogers’ Humanis3c Theory:  A Conceptual Analysis and Its Implica3ons for Islamic Educa3on 

 |  DAYAH: Journal of Islamic Educa6on Vol. 8, No.2, 2025 156 

and social development of students as complete human beings. Thus, Maslow's theory can be 

understood as a psychological framework that supports Islamic education's vision of producing 

insan kamil, or complete human beings, who are balanced between worldly (duniawi) and 

spiritual (ukhrawi) aspects.43 Maslow's hierarchy of needs theory has significant implications 

for Islamic education. The success of Islamic educational learning largely depends on 

educators' ability to understand and gradually and holistically meet students' needs. Integrating 

Maslow's theory with Islamic values strengthens the humanistic approach to religious 

education, ensuring that learning is transformative and meaningful for students' lives.44 

2. Carl Rogers 

a. Rogers' Humanistic Theory 

Carl Rogers (1902-1987) was an American psychologist known as one of the leading 

figures in the humanistic school of psychology. Born in Oak Park, Illinois, Rogers received his 

undergraduate degree from the University of Wisconsin and went on to graduate school in 

psychology. He began working as a counselor in schools and mental institutions, which shaped 

his views on the importance of interpersonal relationships in therapy.45 Interpersonal 

intelligence is one of the branches of multiple intelligence, which means that having 

interpersonal intelligence means having the ability to understand and interact well with others. 

Therefore, a counselor must have this intelligence in order to understand his patient's condition 

well. 

Rogers developed a client-centered approach that emphasized empathy, unconditional 

acceptance, and authenticity in the therapeutic process. He believed that individuals have the 

potential to develop and achieve self-fulfillment when given a supportive environment. His 

famous work "On Becoming a Person" illustrates these principles and their influence on the 

practice of psychotherapy. Rogers was also involved in various human development projects, 

including education and leadership training. He received many awards for his contributions to 

psychology, and his legacy continues to influence the field of therapy today.46 

According to Rogers, all people are born with the drive to fully achieve what they want 

and to behave consistently according to themselves. Rogers, a psychotherapist, developed 

 
43 Nisa and Zarkasyi, “Islamic and Spirituality: Reevaluating Maslow’s Hierarchy for Self-Actualization.” 
44 Mohammad Muchlis Solichin and Habibur Rahman, “Humanization of Pesantren Education: The 

Abraham Maslow Perspective,” TADRIS: Jurnal Pendidikan Islam 17, no. 1 (2022), 
http://ejournal.iainmadura.ac.id/index.php/tadris/article/view/5946. 

45 Dwikihendraputra, “Teori Kepribadian Carl Rogers,” Scribd, 2025, 
http://scribd.com/document/893887370/Carl-Rogers. 

46  Pupu Saeful Rahmat, Psikologi Pendidikan…, hlm. 142. 
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person-centered therapy.  This is a non-judgmental approach that allows clients to clarify who 

they are in an effort to facilitate the process of improving their condition. Almost 

simultaneously, Maslow developed his theory that all people are motivated by a hierarchy of 

needs. Rogers is best known as a humanistic psychologist, clinical psychologist, and 

therapist.47 

Humanistic psychologist Rogers placed a strong emphasis on respect for one another and 

nonjudgmental methods of assisting people in resolving their personal issues. In order for 

students to be able to make their own decisions and accept responsibility for them, Rogers 

maintained that they should be given the freedom to learn rather than being coerced into it. In 

the humanistic learning process, Rogers proposes five key elements, which are as follows:48 

1) People's innate curiosity in the world around them is the source of their drive to learn. 

2) Learning has purpose, and learners decide whether or not the tasks they do are 

beneficial to them. 

3) Non-punitive education allows children to express themselves freely and try until they 

discover something new because they are not afraid of punishment. 

4) Learning independently, suggesting that students who are very motivated to learn, have 

a lot of initiative, can guide themselves, make their own decisions, and attempt to think 

about what is best for them. 

5) Learning and change, learners need to learn to deal with conditions and situations that 

are constantly changing.49 

As stated by Rogers, the goal of education is to assist students in realizing who they are 

in light of their individuality and fundamental skills. Additionally, Rogers noted that learning's 

significance or meaningfulness has a big impact on the process of learning. When learning is 

seen as pertinent to the needs and objectives of the student, significant learning takes place. 

Furthermore, Rogers asserted that all people possess the capacity for spontaneous learning. 

There is a desire to learn. This can be seen in the curiosity of children as they explore their 

environment and try to find and understand knowledge through experience.50 

Rogers' humanistic theory is more hopeful and optimistic about human beings because 

human beings have healthy potentials for progress. This theory's foundation aligns with the 

 
47 Junita Patrick and Mohd Norazmi Nordin, “Carl Rogers’ Humanistic Learning Theory and Teaching 

Strategies for Special Education Students With Down Syndrome,” Special Education [SE] 3, no. 1 (2025), 
https://prademicpress.com/index.php/specialeducation/article/view/45. 

48 Patrick and Nordin. 
49 Nesa Novrizal, Imas Kania Rahman, “Teori Belajar: Humanistik…,  

https://edu.pubmedia.id/index.php/pjpi/article. 
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definition of humanism generally, which is defined as a philosophy, mindset, and way of life 

that prioritizes human values and stresses honor, self-respect, and the capacity to realize oneself 

for specific goals that will subsequently be connected to humane education or learning.51 

b. Rogers' Humanistic Theory in Islamic Perspective 

Carl Rogers' humanistic theory, like that of Abraham Maslow, focuses on the 

development of human potential and self-actualization. It emphasizes the importance of 

conditions that support personal growth, such as an environment of acceptance, empathy, and 

sincerity. Although Rogers did not specifically relate his theory to religious perspectives, his 

views can be analyzed in the context of Islamic teachings to see the compatibility and 

differences between the two. The Islamic perspective on the theory of Carl Rogers are:52 

1) Quest for Self-Actualization 

In Rogers' theory, self-actualization is an ongoing process of realizing one's potential. 

This is very similar to the concept of "fitrah" in Islam, which is the natural human tendency to 

strive for goodness and righteousness. Islam teaches that every individual is created with great 

potential to do good, but that this potential can only be realized by striving to get closer to 

Allah. The Qur'an states in Surah At-Tin: 4, viz: "We have indeed created man in the best 

possible form.” This verse reflects the concept that human beings have tremendous potential 

that needs to be developed, and that self-realization in Islam includes not only worldly 

development, but also spiritual development to get closer to Allah.53 

2) Self and Identity Concept in Islam 

According to Carl Rogers, an understanding of self-concept is very important in 

psychology because the harmony between the real self and the ideal self affects mental health. 

In Islam, identity and self-concept are also very important, but the highest identity for a Muslim 

is the identity as a servant of Allah.  Allah says in Surah Al-Baqarah: 21-22, "O mankind! 

worship your Lord, who created you and those before you, that you may fear". So a Muslim's 

identity should be defined by their relationship with Allah, not just by how they see themselves. 

In Islam, the ideal self is not only the fulfilment of worldly and personal needs, but also 

someone who strives to be taqwa (pious) and performs acts of worship with sincerity.54 

 
51 Bakhrudin All Habsy, et.al, “Teori Humanistik dalam…, https://edu.pubmedia.id/index.php/jtp/article.   
52 Sultani; Alfitri; Noorhaidi, “Teori Belajar Humanistik Dan Penerapannya Dalam Pembelajaran 

Pendidikan Agama Islam,” Ansiru PAI: Jurnal Pengembangan Profesi Guru Pendidikan Agama Islam 7, no. 1 
(2023): 177–193, https://jurnal.uinsu.ac.id/index.php/ansiru. 

53 Halimatus Sa’diyah MS and Mahira Salimah Gumilar, “Aktualisasi Diri Menurut Perspektif Psikologi 
Barat Dan Perspektif Tasawuf,” Jurnal Ilmiah Nusantara (JINU) 2, no. 5 (2025), 
https://ejurnal.kampusakademik.co.id/index.php/jinu/article/view/5698. 
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3) Unconditional Positive Regard in Islam 

Rogers' concept of unconditional acceptance is very similar to the concepts of mercy and 

forgiveness in Islam. Allah swt. mentions in the Qur'an that He is the Most Forgiving and 

Merciful, and He accepts the repentance of His servants as long as they return with a sincere 

heart. In Surah Az-Zumar: 53, Allah says: "Say: 'O My slaves who have done wrong to 

yourselves, do not despair of the mercy of Allah. Verily Allah forgives all sins; verily He is Oft-

Forgiving, Most Merciful." Just as in Rogers' view that individuals need unconditional 

acceptance in order to develop optimally, in Islam a person is understood as a servant who can 

return to Allah at any time without fear of punishment, with the belief that Allah will always 

accept them as long as they sincerely repent.55 

4) Empathy and Sincerity in Islam 

Rogers emphasised the importance of empathy in relationships between individuals as 

one of the factors that allows a person to thrive. Islam also teaches the importance of empathy 

in social relationships and between fellow human beings. The Prophet said: "A believer is a 

brother to another believer; he will not oppress his brother nor allow him to be oppressed.” 

(HR. Muslim).  Empathy in Islam is not only an understanding, but also a concrete act of 

helping others and showing compassion. In addition, sincerity is highly valued in Islam because 

Allah wants every action to be done with sincere intentions. In Surah Al-Bayyinah: 5, Allah 

says: “And they were not commanded except to worship Allah with sincerity in observing the 

religion of righteousness.”56 Sincerity in worship and interaction with others is very important 

in Islam, which is also consistent with the idea of sincerity in interpersonal relationships 

proposed by Rogers. 

5) Self-Actualization Tendencies in Islam 

In Rogers' theory, the actualizing tendency is the natural urge to develop to one's best 

potential. In Islam, there is a very strong drive to optimize the potential given by Allah. This 

potential is not only in terms of worldly achievements, but also in terms of spiritual 

development, such as worshipping solemnly, doing good, and becoming a better person morally 

and ethically.57 Allah says in Surah Al-Mulk: 2, “Who created death and life, to test you as to 
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which of you is better in deeds.” This verse indicates that life in the world is a test to optimize 

one's potential in various aspects, whether physical, social, or spiritual.58 Carl Rogers' 

humanistic theory of self-development is very much in line with many of the teachings of 

Islam, especially in terms of self-understanding, interpersonal relationships and striving to 

maximise one's potential. However, there are important differences, particularly in the 

understanding of the ultimate goal of life. In Islam, the ultimate goal of self-actualisation is to 

get closer to Allah, whereas in Rogers' view, the ultimate goal is to achieve personal potential 

and individual well-being. Islam sees self-actualisation as part of devotion to Allah, whereas 

Rogers places more emphasis on psychological well-being and personal development. 

c. Implementation in Islamic Education of the Rogers's Humanistic Theory  

The application of humanistic learning theory to the educational process is one of these 

ramifications. Humanistic psychologists seek to describe cognitive skills and information with 

affective aspects, values and interpersonal behaviour. For example, in the classroom students 

have gained knowledge through the theories taught by the teacher and then when they go 

outside the classroom they will practice what they have learnt in the previous session. Basically, 

Islamic Education Learning is not just theory in the classroom, but must be practised and 

evaluated for its shortcomings from the theory taught in the classroom.59 Therefore, as a Islamic 

Education Learning teacher, you must be creative and innovative so that children do not feel 

bored during learning.60 

1) Advantages and Disadvantages of Maslow's and Rogers' Humanistic Theories 

The advantages of Maslow and Rogers' humanistic theory of learning are reflected in the 

advancement of democratic, participatory, dialogical, and humanistic concepts, which naturally 

foster an environment of mutual respect, freedom of expression, and freedom of opinion in the 

classroom. This approach further encourages students' participation in a range of school-related 

activities and, more importantly, strengthens their capacity to coexist as a communal society 

despite having undoubtedly divergent opinions. 61  

On the other hand, Maslow and Rogers' humanistic learning theory also possesses certain 

disadvantages; primarily, the theory is not easily tested, as many concepts in humanistic 
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https://journal.institutemandalika.com/index.php/jipb/article. 

60 Zamzami and Putri, “The Relevance of Carl Rogers’ Humanistic Learning Theory in Islamic Perspective 
Character Education.” 

61 Kenneth D. Feigenbaum, “A Critique of Abraham Maslow and Carl Rogers as Educators,” Sage 
Journals: Journal of Humanistic Psychology 64, no. 1 (2023), 
https://journals.sagepub.com/doi/10.1177/00221678231154819. 



Cut Nyak Marlina, Warul Walidin Ak, Salami Mahmud 

DAYAH: Journal of Islamic Educa6on Vol. 8, No.2, 2025   |  161 

psychology—such as the profile of people who have successfully actualized themselves—

remain vague and subjective. Additionally, the theory has a notable bias toward individualistic 

values, which can lead to situations where learners fall behind in the learning process if they 

are unable to recognize and comprehend their own potential. Furthermore, there is a risk that 

learners will hurt themselves during the learning process if they are passive and indolent, 

especially since their intellectual development is not strictly guided by the learning process, 

which is more concerned with their inherent potential. 62,63 

2) Humanistic Learning Theory's Application to Islamic Education 

Humanistic learning theory implies that learning should be idealized in order for each 

individual to fully comprehend and grow as a person. In humanistic learning, the instructor 

serves as a motivator and facilitator to provide the best possible learning environment. In order 

to maximize their positive potential and minimize their negative potential, students take on the 

role of the primary players who comprehend the process of their own learning experience. 

Learning objectives focus more on the process of learning than on the results of learning.64 

Humanistic theory of learning implies that educators should encourage students to think 

inductively, value experience, and demand active engagement from their pupils. Discussion 

exercises and group discussions of the subject are used to ascertain this. Humanistic theory-

based education is appropriate for use with learning resources that focus on social phenomenon 

analysis, conscience, attitude modification, and personality development.65 

Indicators of the success of the application of humanistic theory in learning are that 

students feel happy, passionate, take the initiative in learning, and there is a change in mindset, 

behavior and attitudes of their own accord. Students are expected to become free people who 

dare not be bound by the opinions of others and organize their own personality responsibly, 

without reducing the rights of others or violating the rules of discipline or ethical norms in 

force.66 

Humanistic theory application focuses more on the spirit that permeates the learning 

process and influences the methods employed, placing teachers in the vital role of facilitators 

who provide motivation and foster an awareness of the importance of learning in students' lives. 
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In the context of Islamic education, this theory is particularly suitable for learning materials 

centered on personality formation, conscience, attitude change, and the analysis of social 

phenomena, as religious education serves as a primary medium for these developmental 

aspects. For instance, in the learning of the moral creed, students are directly taught about the 

formation of personality and conscience.67 This application extends into the practical 

implications of the learning process, where children take the knowledge gained through 

theories taught by the teacher in the classroom and practice it in their daily lives outside. 

Ultimately, Islamic Education Learning is not merely a classroom theory but a living practice 

that must be evaluated for its real-world application; therefore, teachers must remain creative 

and innovative to ensure that students stay engaged and do not feel bored while learning.68 

The humanistic learning theories of Abraham Maslow and Carl Rogers are closely linked 

to Islamic education, especially with regard to cultivating students' innate abilities, dignity, and 

spiritual potential. Islamic education views humans as beings created with superior potential 

(fitrah) and a moral responsibility to develop holistically; emotionally, spiritually, socially, and 

intellectually. The humanistic approach prioritizes learning experiences, respect for individual 

dignity, and self-actualization, which aligns with Islamic educational goals. Islamic education 

aims to transfer knowledge and shape Islamic character and self-awareness in obedience to 

Allah. Research shows that humanistic theory is relevant to Islamic character education 

because it emphasizes meaningful, experiential learning, the main objective of Islamic 

education in shaping the morals and social responsibility of Muslims.69,70 

More specifically, studies on the application of humanistic theory in Islamic education 

emphasize that an empathetic, reflective, learner-centered environment helps students 

understand themselves, their relationship with God, and their relationships with others. 

Research on applying humanistic theory to Islamic education curricula shows that humanism 

can create learning experiences that address students' physical, emotional, social, and spiritual 

needs. This results in a holistic, humanizing learning process. This approach empowers 

students to think critically, take initiative, and take responsibility for their own learning. These 
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are highly valued characteristics in Islamic education, which considers ilm (knowledge) and 

amal (good deeds) to be the main pillars of individual development.71,72  

Thus, the implementation of Maslow and Rogers' humanistic theories in Islamic 

education not only improves the quality of the teaching and learning process pedagogically, 

but also facilitates the development of students' morals, spiritual awareness, and tauhidic 

worldview.73 This makes humanistic learning not merely a Western psychological approach, 

but one that can be harmoniously integrated with Islamic values to create an education that 

shapes Muslims who are pious, independent, and responsible for themselves and society. 

 
D. Conclusion 

Maslow's hypothesis/theory is based on the idea that needs are ranked from most 

important to least important. Physiological needs are the lowest level of wants, whereas self-

actualization needs are the greatest level. According to Maslow, before focusing their behavior 

on meeting higher level requirements, people would attempt to meet their basic (physiological) 

needs. An example of its implication in Islamic education learning is that before deciding on 

the appropriate method or method to be applied to learning, educators should first know the 

involvement of needs that are the basis of motivation in achieving the learning objectives of 

Islamic education learning.  

In addition, as stated by Rogers, the goal of education is to assist students in realizing 

who they are in light of their individuality and fundamental skills. Additionally, Rogers noted 

that learning's significance or meaningfulness has a big impact on the process of learning. 

When learning is seen as pertinent to the needs and objectives of the student, significant 

learning takes place. Furthermore, Rogers asserted that all people possess the capacity for 

spontaneous learning. There is a desire to learn. This can be seen in the curiosity of children 

when they want to explore their environment and try to find and understand knowledge through 

experience. An example of its implication in Islamic Education Learning is when children in 

the classroom have gained knowledge through the theories taught by the teacher and then 

outside the classroom the children practice what they have learned in the classroom. 
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